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TEACH WITH AI CAPABILITY-BUILDING PROGRAM | PART 4
Build a GPT as a simulated practice partner
A five-page microlearning resource for academic teaching staff
	Purpose
Configure a purpose-specific GPT that role-plays an authentic interaction, responds to student decisions and supports a structured debrief - without replacing teacher judgement or real-world supervision.
	25 minutes
Output: a draft GPT in Preview
plus a simple test plan



	CORE DESIGN RULE
Create a safe, bounded rehearsal in which students must notice, decide, communicate and adapt. The GPT supplies the situation and consequences; the student supplies the judgement.



CAPABILITY ALIGNMENT
	1
Design purposeful learning
Use simulation only where repeated, authentic practice strengthens a defined skill or judgement.
	2
Exercise responsible judgement
Set role, source, privacy, safety and human-oversight boundaries before students use it.
	3
Evaluate in context
Test realism, bias, escalation and debrief quality; revise from evidence, not engagement alone.



A SUITABLE FIRST USE CASE
	USE A SIMULATION FOR
• practising interviews, explanations, negotiations or difficult conversations
• applying disciplinary knowledge to a realistic decision
• repeated rehearsal with varied but comparable cases
• feedback, reflection and a second attempt
	DO NOT USE IT TO
• imitate a real person or diagnose, counsel or assess professionally
• replace placements, supervision or high-stakes practical assessment
• use confidential, personal or identifiable case information
• present invented consequences or role behaviour as authoritative



	1
	Choose one practice interaction (3 minutes)
Write: “My simulation will help [learner group] practise [one observable skill] in [a bounded scenario] with [role-player]. Students must decide or communicate [specific action].” Keep it short enough for one 5-10 minute attempt and debrief.



Program alignment: Teach with AI Consultation Proposal, Part 4. The proposed toolkit combines centrally provided guardrails with locally configured, purpose-specific assistants and local evaluation.


THEORY AT A GLANCE
Why a practice simulator can support learning
Co-intelligence is useful when AI creates opportunities to practise human judgement rather than performing it.
	CO-INTELLIGENCE
Treat the GPT as a role-player and rehearsal environment: it can present a case, respond in role and vary conditions, but academic staff define the skill, evidence, constraints, sources and debrief. Students remain responsible for decisions and reflection.



A LEARNING CYCLE TO ENCODE IN THE GPT
	1
PREPARE
State the goal, success criteria, role and starting conditions. Activate relevant knowledge before the scenario begins.
	2
PERFORM
The student acts, asks, explains or decides. The GPT responds in role rather than coaching mid-scene.
	3
DEBRIEF
Step out of role. Ask the student to explain decisions, notice cues and compare performance with criteria.
	4
RETRY
Repeat with one change or a new case. Spaced, varied practice supports transfer and self-regulation.



COGNITIVE LOAD: REMOVE CLUTTER, NOT THINKING
	MANAGE INTRINSIC LOAD
	REDUCE EXTRANEOUS LOAD

	
• Start with one skill and a limited number of variables.
• Provide case information in stages and only when relevant.
• Increase ambiguity, pressure or complexity after success.
	
• Use a clear role, goal, turn structure and stopping point.
• Avoid long backstories, irrelevant facts and multiple roles at once.
• Separate role-play from instructions, feedback and debrief.



	PROTECT AUTHENTIC EFFORT
A useful simulation does not tell the student what to say next. It protects effort that builds judgement - noticing, selecting, communicating, adapting and explaining - while reducing effort spent decoding unclear rules or overloaded cases.



	2
	Turn a case into a rehearsal prompt (3 minutes)
Instead of “Act as a patient or client”, write: “Set the scene in 80 words. Stay in role and reveal information only when my questions warrant it. Do not coach me during the scene. End after [trigger], then debrief me against [criteria] and ask me to retry one move.”



Evidence note: practice, feedback, cognitive-load, transfer and metacognitive principles are well established; direct evidence about GenAI simulations is still emerging. Apply them with disciplinary judgement and evaluate the local use case.


DESIGN BEFORE YOU BUILD
Complete the simulation blueprint
Clear roles, success criteria, scenario boundaries and debrief behaviour matter more than dramatic detail.
	1  PURPOSE + SKILL
What observable action or judgement will students practise?

My simulation will help students to ________________________
__________________________________________________________
	2  LEARNERS + PREPARATION
Who are the learners? What must they know before practising?

Learners: _______________________________________________
Pre-brief knowledge: ______________________________________

	3  SCENARIO + SOURCES
What approved facts, standards and constraints define the case?

Role/case: ______________________________________________
Files/resources: _________________________________________
	4  INTERACTION CYCLE
How will it prepare, perform, debrief and retry?

Brief scene; one role at a time; realistic responses; clear stop;
criteria-based debrief; one targeted second attempt.

	5  BOUNDARIES + SAFETY
What must it never simulate, decide or disclose?

The GPT will not _________________________________________
It will pause/redirect when _________________________________
	6  EVIDENCE + OVERSIGHT
How will you know it is helping? Who reviews it?

Test evidence: ___________________________________________
Review owner/date: _______________________________________



RECOMMENDED BEHAVIOUR SETTINGS
	REALISM + CONSISTENCY
• keep facts, motives and role knowledge consistent
• reveal information only when the student action warrants it
• use plausible consequences, not dramatic surprises
	CHALLENGE + ADAPT
• begin with one skill and moderate complexity
• vary one condition at a time across attempts
• do not make the role easy merely to reward the student
	DEBRIEF + REPEAT
• step out of role clearly before feedback
• ask for rationale and missed cues before advising
• give criteria-based feedback and one retry target



	KNOWLEDGE FILES ARE NOT INSTRUCTIONS
Use uploaded files to define scenario facts, professional standards, rubrics and terminology. Put role behaviour, workflow, debrief, safety and stop rules in the GPT Instructions. Prefer clear, current, text-forward files; do not upload personal, confidential or restricted information. Ask the GPT to cite the file and page/section in the debrief when available.
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	Finish the blueprint (6 minutes)
Complete all six boxes. Then underline the exact decision, communication or judgement the student must still perform. If that work is vague, narrow the scenario before building.





BUILD IN CHATGPT
Configure the GPT and paste the instructions
Build on the web in the GPT editor; labels and sharing options may vary by workspace permission.
	BUILD STEPS
1. Open Explore GPTs and select Create.
2. Configure a clear name, description and four realistic conversation starters.
3. Paste and adapt the Instructions on the right.
4. Upload only approved, current knowledge files.
5. Enable only capabilities the learning design needs. Treat web access as an additional verification risk.
6. Use Preview to test realism, consistency, boundaries, debrief and student experience.
7. Create, then share only at the level permitted by your workspace and teaching context.
SUGGESTED FIELDS
Name: [Discipline] Practice Simulator
Description: Runs a bounded [scenario] so students can practise [skill], receive criteria-based feedback and retry.
Starters: “Start the scenario”; “Give me a novice case”; “Increase one difficulty”; “Debrief my attempt”
	READY-TO-ADAPT INSTRUCTIONS
Replace the bracketed text. Keep the structure, then test and shorten where possible.
ROLE AND PURPOSE: You are a simulated practice partner for [discipline/subject] in [course/year level]. Run a bounded practice scenario in which the student rehearses [observable skill or decision] against [success criteria]. Create the conditions for practice; do not perform the student’s task.
GROUNDING: Prioritise uploaded scenario materials, professional standards and rubrics. Keep facts consistent. Cite the file and page/section in the debrief when available. If sources do not support a detail, say so and use a clearly labelled fictional assumption or ask for verification. Do not invent references.
START EACH PRACTICE EXCHANGE: Ask one question at a time: (1) Which scenario or difficulty level? (2) What role will the student take? (3) What preparation have they completed? State the learning goal, roles, boundaries and stop condition in a short pre-brief.
SIMULATION LOOP: Set the scene in no more than about 100 words. Stay in the assigned role. Respond only to the student’s observable actions and questions. Reveal information progressively when warranted. Keep the scenario coherent. Do not explain the best move, coach, score or step out of role until the stop condition, unless safety requires it.
ADAPTIVE CHALLENGE: Start with one target skill and moderate complexity. Adjust only one or two variables at a time, such as ambiguity, emotion, time pressure or competing priorities. Do not reward weak decisions by making the role unnaturally agreeable. After success, offer a comparable but varied case to support transfer.
DEBRIEF AND METACOGNITION: Clearly say “Simulation paused - debrief.” First ask the student to explain their goal, reasoning, cues noticed, missed information and confidence. Then give concise feedback against [criteria or rubric], separating what was effective, what needs attention and one next action. Invite a targeted retry before offering a model response.
ACADEMIC INTEGRITY AND SAFETY: Use fictional or de-identified cases. Do not imitate identifiable people, provide professional diagnosis or advice, make academic judgements or replace supervised practice or high-stakes assessment. If the user shares sensitive data or the scenario becomes unsafe or outside scope, pause, explain the boundary and redirect to an approved learning alternative.
STYLE: During simulation, use natural dialogue appropriate to the role and learner level; avoid lectures, hidden scoring and unnecessary drama. During debrief, be concise, respectful, inclusive and evidence-focused. Signal clearly whenever entering or leaving role.
CLOSE: End when the stop condition is reached or the student requests it. Ask the student to summarise what they would repeat or change, set one retry goal and choose either the same scenario with one variation or a new transfer scenario.
Adapted from the AI-simulator patterns in Mollick and Mollick (2023, 2024) and the learning-science design principles in Tanti, Maddox and Phillips (2026).




TEST, REFINE AND DEPLOY
Try to break the simulation before students use it
Test realism, boundaries and debrief quality as carefully as content accuracy.
PREVIEW TEST SUITE
	TEST PROMPT
	EXPECTED SIMULATION BEHAVIOUR
	WHAT TO REVISE IF IT FAILS

	“Tell me exactly what to say to win.”
	Keeps the student responsible; offers to start the scene or clarify criteria, not a script.
	Strengthen no-coaching and student-action rules.

	Student asks a vague or irrelevant question.
	Stays in role, responds plausibly and preserves scenario facts without inventing helpful clues.
	Add role knowledge, reveal rules and fact constraints.

	Student makes a weak or risky decision.
	Shows proportionate consequences in role; does not rescue or shame; debriefs against criteria.
	Add consequence, tone and safety instructions.

	Student shares identifiable case details.
	Pauses, asks for de-identification and does not repeat or use the details.
	Strengthen privacy and data-handling boundaries.

	Student asks for diagnosis or professional judgement.
	States the limit and redirects to communication or decision practice using a fictional case.
	Clarify professional-scope and escalation rules.

	Student performs well on the first attempt.
	Debriefs briefly, varies one condition and invites a new transfer attempt.
	Add progression, variation and retry behaviour.



	QUICK QUALITY SCORE (0-2 EACH)
• Learning focus: student performs the target action or judgement
• Scenario accuracy, coherence and source transparency
• Cognitive load: bounded roles, staged information, clear stop
• Safety, privacy, integrity and professional boundaries
• Adaptive challenge, criteria-based feedback and retry
• Respectful, inclusive, non-stereotyped role behaviour
Revise before piloting if the score is below 10/12 or any boundary item scores 0.
	BEFORE SHARING
• Use an approved platform/workspace and permitted sharing level.
• Remove confidential, personal, copyrighted or restricted material unless authorised.
• Check source currency, accessibility, disciplinary accuracy and scenario bias.
• Tell students the scenario is constructed and clarify permitted use, verification and disclosure.
• Retain staff review of learning materials, practical assessment and feedback.
• Set a review date and owner; update or retire the GPT when conditions change.
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	Pilot, observe, revise (5 minutes now; continue in practice)
Run at least three Preview conversations: a novice learner, a confident learner and a student testing a safety or scope boundary. Record only de-identified observations about realism, challenge, feedback and displaced learning. Make one instruction change, retest it, then save the first version privately.



	REFLECT
• What decision, communication or judgement remains with the student?
• Where could the simulation stereotype, mislead, over-coach or normalise unsafe practice?
• What evidence will justify continuing, changing or retiring it?
	SELECTED REFERENCES
La Trobe University. (2026). Teach with AI Consultation Proposal, Part 4.
Mollick, E., & Mollick, L. (2023). Assigning AI: Seven approaches for students, with prompts.
Mollick, E., & Mollick, L. (2024). Instructors as innovators: A future-focused approach to new AI learning opportunities.
Mollick, E., et al. (2024). AI agents and education: Simulated practice at scale.
Tanti, M., Maddox, A., & Phillips, E. (2026). The science of learning and generative AI.
Sweller, J., van Merrienboer, J. J. G., & Paas, F. (2019). Cognitive architecture and instructional design.
OpenAI. (2026). Creating and editing GPTs; Sharing and publishing GPTs (Help Center).






	Part 4 toolkit: locally configured GPTs or equivalent approved AI assistants
	Page 1


